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ABSTRACT
Karen Teacher Training College (KTTC) has prepared pre service teachers for many years. The preservice teachers have been trained as part of two year program before they go back to their
communities. In their training, a variety set of experiences and key teachers’ competencies have
been provided for the pre service teachers. However, the two year training program lacked some
key knowledge and competencies which are very important for teachers such as educational
philosophy, learning theory, curriculum, and teaching methods that directly relate to teachers’
teaching. The purposes of this study were to examine the Karen pre service teachers’ conceptual
understandings about educational philosophy, learning theory and curriculum and also to
investigate the impacts of these understandings on their teaching. The three day intensive course on
educational philosophy, learning theory, curriculum and teaching methods was developed and this
course was run with 65 Karen pre service teachers from the North KTTC. In the intensive course,
lecturing, class discussions, group works and teaching demonstration activities were employed. For
data collection, the conceptual understanding test was administered to all 65 participating Karen pre
service teachers after finishing the intensive course. In addition, the lesson plans developed by the
Karen pre service teachers during the intensive course were used for content analysis and the
observation form was also used during the teaching demonstrations. For data analysis, descriptive
statistics such as mean and standard deviation were used for the test scores from the conceptual
understanding test as quantitative data analysis whereas content analysis technique was used for the
data from the developed lesson plans and observation form as qualitative data analysis. The results
show that Karen pre service teachers have conceptual understandings at middle to high level,
ranging from 55 % to 76 %, and, 64 % on average. In addition, the results of content analysis from
the developed lesson plans and their teaching show that their teaching was driven by the
pragmatism philosophy which focus on learning by doing and the most referred learning theory was
constructivism which teaching always started with stimulating students’ prior knowledge.
Keywords: Karen pre-serviced teachers, understandings, educational philosophy, learning theory,
curriculum, teaching
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curriculum remains responsive to the needs of
local communities.
In the training, a variety set of
experiences and key teachers’ competencies
have been provided for the pre-serviced
teachers.

However, the two year training

program lacked some key knowledge and
competencies which are very important for
teachers such as educational philosophy,
learning theory, curriculum, and teaching
methods that directly relate to teachers’
teaching. As a result, there are strong needs
for the study about providing the pre-serviced
teachers with key fundamental knowledge
which could lead them to success in their
future teaching career.

through examining numerous learning
theories and making sense of the processes of
teaching and learning in their own minds.
Consequently, teachers come to better
understand their own philosophy through
thinking about what they believe about
teaching and learning. In term of educational
foundation, educational philosophy is
teachers’ beliefs about why, what and how
you teach, whom you teach, and about the
nature of learning. It is a set of principles that
guides professional action through the events
and issues teachers face daily. Sources for
teachers’ educational philosophy are their life
experiences, values, the environment in which
they live, interactions with others and
awareness of philosophical approaches.
Learning about the branches of philosophy,
philosophical world views, and different
educational philosophies and theories will
help teachers to determine and shape their
own educational philosophy, combined with
these other aspects.
Teachers and Learning theory

EDUCATIONAL PHILOSOPHY,
LEARNING THEORY AND
CURRUCULUM
Teachers and Educational philosophy
Teacher’s teaching style is directly related to
their philosophy of what it means to know
and learn. The rationale for making particular
teaching choices becomes more apparent
when teachers reflect on what they believe
about teaching and learning. Much of what
teachers believe comes from their own
experiences as a student, the images of
teaching they hold, and their experiences as a
teacher (McNergney, F. & Herbert, M.,
1998). . Numerous philosophers have studied
what it means to teach and learn, and have
come up with various explanations of the
process of becoming educated. In order to get
clearer views about their teaching, teachers
have to refine their own beliefs and
understandings of what it means to know

Related to both the metaphysical worldview
philosophies and the educational philosophies
are theories of learning that focus
on how learning occurs, the psychological
orientations. They provide structures for the
instructional aspects of teaching, suggesting
methods that are related to their perspective
on learning. These theoretical beliefs about
learning are also at the epistemic level of
philosophy, as they are concerned with the
nature of learning. Each psychological
orientation is most directly related to a
particular educational philosophy, but may
have other influences as well.
Teachers and Curriculum
The term curriculum refers to the lessons and
academic content taught in a school or in a
specific
course
or
program.
In
dictionaries, curriculum is often defined as the
courses offered by a school, but it is rarely
used in such a general sense in
schools. Depending on how broadly educators
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define
or
employ
the
term, curriculum typically refers to the
knowledge and skills students are expected to
learn,
which
includes
the learning
standards or learning objectives they are
expected to meet; the units and lessons that
teachers teach; the assignments and projects
given to students; the books, materials,
videos, presentations, and readings used in a
course; and the tests, assessments, and other
methods used to evaluate student learning
(Oliva, 1997) . An individual teacher’s
curriculum, for example, would be the
specific learning
standards,
lessons,
assignments, and materials used to organize
and teach a particular course.
When the terms curriculum or curricula are
used in educational contexts without
qualification, specific examples, or additional
explanation, it may be difficult to determine
precisely what the terms are referring to—
mainly because they could be applied to either
all or only some of the component parts of a
school’s academic program or courses.
In many cases, teachers develop their own
curricula, often refining and improving them
over years, although it is also common for
teachers to adapt lessons and syllabi created
by other teachers, use curriculum templates
and guides to structure their lessons and
courses, or purchase prepackaged curricula
from individuals and companies. In some
cases, schools purchase comprehensive,
multigrade curriculum packages—often in a
particular subject area, such as mathematics—
that teachers are required to use or follow.
Curriculum may also encompass a school’s
academic requirements for graduation, such
as the courses students have to take and pass,
the number of credits students must complete,
and other requirements, such as completing
a capstone project or a certain number of
community-service
hours.
Generally
speaking, curriculum takes many different
forms
in
schools—too
many
to
comprehensively catalog here.
It is important to note that while curriculum
encompasses a wide variety of potential

educational and instructional practices,
educators often have a very precise, technical
meaning in mind when they use the term.
Most teachers spend a lot of time thinking
about and analyzing curriculum, and many
educators have acquired a specialist’s
expertise in curriculum development—i.e.,
they know how to structure, organize, and
deliver courses in ways that facilitate or
accelerate student learning. To non-educators,
some curriculum materials may seem simple
or straightforward (such as a list of required
reading, for example), but they may reflect a
deep and sophisticated understanding of an
academic discipline and of the most effective
strategies
for
learning
acquisition
and classroom management.
PURPOSES OF THE STUDY
The purposes of this study were:
1) to examine the Karen pre service
teachers’ conceptual understandings about
educational philosophy, learning theory and
curriculum, and also
2) to investigate the impacts of these
understandings on their teaching.

METHODS
The present study employed qualitative
research as the research framework.
The three day intensive courses on
educational philosophy, learning theory,
curriculum and teaching methods were
developed and this course was run with 65
Karen pre service teachers from the North
KTTC. In the intensive course, lecturing,
class discussions, group works and teaching
demonstration activities were employed. For
data collection, the conceptual understanding
test was administered to all 65 participating
Karen pre service teachers after finishing the
intensive course. In addition, the lesson plans
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developed by the Karen pre service teachers
during the intensive course were used for
content analysis and the observation form was
also used during the teaching demonstrations.
For data analysis, descriptive statistics such as
mean and standard deviation were used for
the test scores from the conceptual
understanding test as quantitative data
analysis whereas content analysis technique
(Philipp M., 2000) was used for the data from
the developed lesson plans and observation
form as qualitative data analysis.

RESULTS

Part 2 Karen pre service teachers’ teaching

Fig. 1 Lesson design and planning

The results shown below are presented in two
parts as follows:
Part 1 Karen pre service teachers’ conceptual
understandings about educational philosophy,
learning theory and curriculum
TABLE 1 Karen pre service teachers’ conceptual
understandings about educational philosophy,
learning theory and curriculum
Test Score

True score
(/40)

(%)

Highest

30.5

76

Average

25.5

64

Lowest

22.0

55

Fig. 2 Teaching demonstration

CONCLUSIONS
The results show that Karen pre service
teachers have conceptual understandings at
middle to high level, ranging from 55 % to 76
%, and, 64 % on average. In addition, the
results of content analysis from the developed
lesson plans and their teaching show that their
teaching was driven by the pragmatism
philosophy which focus on learning by doing
and the most referred learning theory was
constructivism which teaching always started
with stimulating students’ prior knowledge.
As such, this can suggest that training and
providing Karen pre service teachers with key
fundamental
understandings
about
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educational philosophy, learning theory and
curriculum is very important. The training
programs should be adjusted by taking the
results into consideration.
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